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I 

One of the most interesting developments in recent US history from my perspective as a Latin American historian working on US women in Argentina has been the emergence of histories that move beyond national narratives to transnational ones.
 For many areas of history this would not at all be a novel departure. As not a few historians of women have pointed out, the history of women’s movements and feminism has always meant mining an international seam, and Latin American history itself has long been ‘internationalized.’ By this I mean that at the center of the Latin American narrative is its interconnectedness to the larger Atlantic world. This transnational nexus remains at the heart of some of the most innovative scholarship now being done in Latin American history which, to use Mary Louise Pratt’s protean notion of “contact zones,” looks at “power-laden ‘encounters … –through which foreign people, ideas, commodities, and institutions have been received, contested, and appropriated in Latin America.”
 
Of particular interest for my purposes is the burgeoning literature in Latin American history on South Atlantic crossings of the nineteenth and early twentieth centuries. This literature has focused on such varied intellectual transmissions as medical ideas, philanthropy, and constructions of race and eugenics, to mention a few.
 By now we know that in the process of nation formation, the new Latin American nations were far from being passive imitators. Latin American leaders looked to the outside for ideas concerning what a new nation should look like and strive for. But even as they borrowed foreign ideas and ideologies, they discarded; as they selected, they adapted; as they blended, they added; as they mediated, they expunged. 
The story of the expansion of the Argentine public elementary school system in the decades after the fall of the dictator Juan Manuel de Rosas (r.1832-1852), one usually studied as a process occurring within the nation, becomes far richer if viewed as an episode in Atlantic crossing of people, in this case mainly women, culture and ideas. In a sense it starts in 1866, two years before educator Domingo F. Sarmiento became president of Argentina, when he conceived of the idea of inviting US teachers, preferably women, to set up the first normal schools in Argentina. The project of state education was not novel; indeed, in the 1820s the earliest leaders of the newly independent nation, all close readers of the Enlightenment, had espoused education as a means to “civilize” the population, reduce the influence of the Catholic Church, and create a secular state. The educational project implemented after mid-century addressed all levels of education, but the most innovative aspect of the policy was the demand for a secular and free primary school system whose teachers and models were drawn not from Europe, as was the case for higher education, but from the US. 
Between 1869 and 1898, nearly one hundred US teachers went to Argentina, all but four women. About half were from New England or New York, the rest from the Upper Midwest. Most came of age during the US Civil War and, with the exception of a handful of Roman Catholics, were from Methodist or Baptist backgrounds. The majority graduated from three progressive normal schools at Oswego, Winona, and Indianapolis, although the earliest of them came from schools in New York State and Boston. Educational innovators, including Mary Mann and her sister, Elizabeth Peabody, helped select the earliest of them, and Edward Sheldon and William Phelps, the later ones. By the turn of the century, the policy was deemed a success in many ways: for example, between 1874 and 1921, the teachers and their students founded nearly forty normal schools around Argentina, which graduated 2,626 women and 504 men teachers. In 1869, 82% of women over 14 were illiterate; in 1895, this was down to 59%; in 1914, to less than a third.
 What is interesting about these figures (what they actually tell us is debatable) is the perception of success. Indeed, the creation of normal schools and the expansion of qualified teachers has been hailed as but one piece of Sarmiento’s remarkable success in achieving an educational progress which, it is argued, turned around the stagnation and neglect of the Rosas era. The role women played in this reform has been largely ignored, even though the teaching profession, especially at the elementary stage, was rapidly femenized, particularly in Buenos Aires; or if they are considered, they are viewed from a top-down perspective and depicted as selfless women who carried out the policies men in power formulated. Depictions of the US teachers are similarly hagiographic, so that they appear as a group of noble and undifferentiated (and thus boring) women, and their insertion into an Argentine national project has not been satisfactorily explained.
 
In this paper, part of a larger project on the US teachers in Argentina, I want to revisit this episode in the history of Argentine education by focusing on two women in particular: Mary E. Gorman (1843-1924), the first North American female teacher to go to Argentina, and Juana Manso (1816-1875), an Argentine educator and trail-blazer, who in historical accounts has been eclipsed by Sarmiento. In the first part of the paper I ask, why did Gorman go? This is an intriguing question for all of the women, and the answers historians have provided (vocation; religion; money) while not wrong, have been treated simplistically.
 The question is especially intriguing for Gorman who, as the first, had no prior model to follow, nor the information and the network of support that the later women found upon arrival. Given the sources I have for her, including personal papers, photographs, and letters that are mostly to her and not from her, I have little that directly reveals her thoughts and feelings and projects her voice, a common problem for those of us who study women who do not clock in to official history. However, by piecing together what sources I have, I explore the nature of some of the worlds in which she moved before coming to Argentina, and attempt to construct the development of her progressive and reforming ideas, her deep and evolving religious conviction, her sense of mission laced with personal insecurities, all of which, together with the chance of earning good money, propelled her to make her vocation transnational, and, in a sense, to use ‘empire’ as a way of exporting her anxieties. 
In the second part of the paper I turn to the trajectory of Juana Manso, a close ally of Sarmiento’s who, even as she disseminated an emerging dominant discourse about the civilizing role of education, as a woman, was forced to use creative and manipulative strategies in order to retain agency and make herself heard. Manso’s stands, therefore, were both hegemonic and oppositional. In looking at this woman, I find that around the Manso planet spun other groups of women, sometimes in her support, sometimes in defiance. Their faint voices, which we hear only if we comb carefully through Manso’s writings, are decidedly multi-vocal and appear to belie Sarmiento’s assertion that all women in Argentina had to be “pulled out of their colonial idiocy.”
 Manso’s work and that of the first US teachers overlapped for a few years. A generation older than the US teachers, she received the earliest of them, helped them, instructed them in the ways of the country, and defended them when necessary.
Mary Gorman was born in Ohio in 1843 to a Baptist minister, Samuel, who had grown up in abject poverty as a bonded out child laborer and who, in converting to the Baptist Church in the early 1830s, began a slow and life-long ascent in social mobility. Joining the Home Missionary Society, Samuel took his family to New Mexico in 1852 to work among the Pueblo Indians. Here Mary lived until she was fourteen, when in the spring of 1857 she traveled east in to attend Hamilton Female Seminary in Hamilton Village, a newly created four-year school for girls. 

Mary adjusted well to life back east. This had much to do with “the cultural norms and arrangements” of the nineteenth-century female seminary envisaged as a home as well as a school, and thus Mary entered a place where, to quote Carroll Smith-Rosenberg, “[y]oung girls helped one another overcome homesickness and endure the crises of adolescence. They … incorporated one another into their own kinship systems….”
 This surrogate ‘family’ loomed larger for Mary than for most of her friends, many of whom could return home during vacations and enjoy visits from nearby families. As well as her fellow students, Mary’s seminary ‘family’ included her teachers who played the role of parents. Thus when Mary Hastings became principal of Hamilton Seminary shortly after Mary arrived, she quickly took Mary under her wing. “You are my daughter and I am your little mother” is how Hastings referred to their relationship.
 The ‘family’ then rippled outwards into Hamilton Village and nearby villages, with each ripple linked to the previous one by overlapping webs of relationships made up of friends, teachers, ministers, and their families. 
In the absence of her parents, these people helped shape Mary’s personality during the most malleable years of her youth; it is pertinent, therefore, to note that Hamilton and its surrounding villages and towns lay within the region in western New York that, a generation earlier, had been ablaze with evangelical fervor, earning it the label Burned-Over District.
 Not only was the legacy of those turbulent times still present in the deeply embedded, if more subdued, religion of those around Mary, but it could also be witnessed --if the hypothesis relating the Second Great Awakening to economic success is to be believed-- in the middle-class respectability and comfort of the homes she frequented.
 Mary encountered another legacy from that era of revivalism, one that reinforced an idea that had been present in her parent’s home: the conviction that the urgency of God’s work prevailed over the restrictions imposed by gender. As Mary Ryan has demonstrated in her study of the family in Oneida County, this conviction was a window of opportunity of which some women took full advantage, organizing networks crucial to the spread of religious fervor.
 Mary’s views of what it was possible for a woman to aspire to and to achieve waxed in this milieu. 

Overall, Mary’s years in the Hamilton were seminal in several ways. Her education led to an opening up of her world and gave her the means by which she would become an independent woman with autonomy over her life choices. Here, too, she came under the influence of two powerful mentors, Mary Hastings and Rev. Brooks. As a result of her friendship with the Rev. Brooks, Mary met a third crucial mentor, Jeanne Carr. I turn now to consider these three figures and their influence on Mary.

Mary Hastings (b.1822) took over the direction of Hamilton Seminary in 1858 when she was nearly forty. She hadn’t sought the job, but was recruited. In reaching a decision whether to accept or not, two considerations were uppermost, money and the freedom to create the school she wanted.
 She modeled it on Emma Willard’s path-breaking Troy Female Seminary, where Hastings had studied and then taught for many years. Throughout her teaching career she was positioned in the front lines of the struggle to change nineteenth-century women’s education, and she personally bridged the shift from seminary to college. (She taught at Troy Seminary (1845-1859); Hamilton Female Seminary (1859-1862); Ripley Female College, the first four-year female college in Vermont (1864-1870); at Smith College in its founding year (1875-76); and Wilson College, Chambersburg, Pa. (1876-80.) She then retired from full-time teaching, giving “parlor lectures” at the Brooklyn Packer Institute.
 Still active in her 70s, she was a key organizer of the Emma Willard Association, and as its Chairwoman oversaw the effort to compile a massive biblio-biography of the School’s alumni.

We can get a sense of her aims for the seminary not from any Hamilton prospectuses (these have been lost), but from the prospectus for Ripley Female College where Hastings moved to after she left Hamilton:

Public opinion has hitherto excluded our daughters from instruction in nearly all our Colleges, and with manifest injustice and tyranny has also excluded them from the liberal course of study which we have provided for our sons. The reign of tyranny in this regard is broken and that of equal rights in the domain of letters established.
 

Hastings wanted to produce a new breed of women who would leave their mark upon the world. She pushed not merely to enlarge the lives of women within areas bounded by notions of self-sacrifice and service, but to break through those female enclosures into new areas. Among her pupils, she was always on the lookout for ‘chosen’ ones, that is, women who might become leaders or in some way excel, and when she found them she supported and engaged with them beyond their student years. As admired former students made their ways in the world and achieved success, earlier vertical fictive kin relationships turned into horizontal friendships, many of which allowed Hastings to keep active feminine networks which, she understood, were crucial to advancing a woman’s agenda. With her younger protégés, as with Mary, Hastings continued to position herself within a mother-daughter relation. 


In Hastings’s estimation, did Mary have the makings of one of her chosen “daughters”? From the attention she paid her, the answer seems to be “yes.” As mentioned earlier, the elder woman quickly took Mary under her wing. During her school vacations, Mary stayed with Hastings, and even after she graduated Mary remained close to her former teacher. 

In observing the older woman at close range, however, Mary might have sensed an unresolved conflict: that is, while Hastings accepted the new repertoire of progressive roles for women, she also lived in a society where driven women were viewed with mistrust, and ambitious women were seen as “unnatural.” Thus successful and admired as she might be in one sphere, Hastings never quite measured up to society’s definition of full womanhood. She may have felt guilty about her “unwomanlike” ambition, and found there was a “lack of fit between convention and experience.” 
 Did Mary, one wonder, in observing this dissonance consider the costs of emulating Hastings too high? 

If Hastings was Mary’s “little mother,” the Reverend Brooks (1821-1888), pastor at Hamilton’s First Baptist Church, was her spiritual father. More than anyone else he helped Mary to move past her parents’ austere evangelism over to the gentler pastures of his homebred version of natural theology. 

Influenced by the Transcendentalists and called a “Baptist version of St. Francis of Assisi,” Brooks was one of a generation of theologians, who softening the harsh legacies of Calvinism argued that God’s revelation could be found in nature as well as Scripture. His life-long quest to “read” God’s message in nature allowed him, like other similarly inclined Christians, to roam comfortably within the field of science, especially geology and natural science, and avoid the shackles of more conservative Christians, whose narrow reading of the Bible led them to reject emerging scientific theories. In 1874 when he was appointed Lecturer in Natural History at Madison (Colgate) University, he therefore had no conflict in combining his duties as pastor with those of professor. Ultimately, Brooks believed, scientific knowledge would confirm, not challenge, God’s revelation, and he was unperturbed by the growing numbers of scientists who began to accept that the struggle for survival, not harmony, was the “key-tone” in nature; that chance could be a cause, competition creative, and order the outcome of purposelessness.
 

Brooks was a charismatic teacher and preacher, whose love of solitude in nature bordered on the pantheistic.
 Strangers came to Hamilton to seek him out. One person recalled becoming “so absorbed in Dr. Brooks’ sermons as to completely lose consciousness of his surroundings.”
 Why was he so rousing? In his preaching, with its emotional blend of Romanticism and evangelical faith, Brooks communicated a sense of the “sublime” in nature, much like the best of the Hudson Valley painters did in their paintings. Able to describe a single moment and relate it to God’s grandest designs, he conveyed a feeling of the sacred in what had seemed mundane, and thus elevated the sense of worth and purpose of every member of his audience. If his was a poetic sensibility, there was too an Emersonian tone in his stress on self-reliance. For the true Christian, he noted, “our thought of God is the king-thought of life; it makes our character, it moulds our life, it governs all.”
 Such an affirmation of each individual’s responsibility for his own salvation would have provided a young woman like Mary with an empowering principle by which to live her life; to tame the vagaries of her human nature; and also an onerous burden of responsibility. 

The Brooks household became the center of Mary’s “family” away from home. She visited them often and stayed with them during vacations. When she left Hamilton, she returned to them in the summers. This meant she would have attended the minister’s evening “seminars,” when his advanced students and other guests read and discussed papers. Here Mary would have heard many discussions about the relationship between natural history and religion, and these evenings helped make Mary into the sort of cultivated, informed woman some remembered years later. 

It was probably through the Reverend Brooks that Mary met Jeanne Carr, the most instrumental person in her decision to go to Argentina; it was certainly because of Brooks that she developed the sort of sensibility to nature and religion that made her interesting to Carr and allowed her to become close to the older woman. 

Mary started visiting the home of Jeanne C. Smith Carr (1825-1903) in Madison, Wisconsin, sometime after she left Hamilton. Jeanne, whose husband Ezra was Professor of Chemistry and Natural History at the University of Wisconsin, was a lively, magnetic woman, who all her life attracted to herself artists, actors, writers, scientists, intellectuals, and reformers, and as she moved from New England to the Midwest and then to California made her various homes into sites of literary, artistic, and scientific exchanges. An admirer of Transcendentalism and a reader of the mystic Swedenborg and the Bhagavit Gita, she was interested in people who were ushering in what she saw as an exciting new age: new in its scientific advancements; new in its search for more satisfying paths to God; new in its unfolding recognition that the worth of woman could be equal to that of man.
 

Her home became an almost obligatory stop for visiting progressives. Among those she hosted were philosopher Waldo Emerson, dean of Harvard Medical School Oliver Wendell Holmes, scientist Louis Agassiz and his wife Elizabeth, Harvard botanist Asa Gray, and Kew Gardens curator Sir Joseph Hooker. In California, her close circle included painter William Keith, poet Charles Warren Stoddard, doctor and botanist Albert Kellogg, writer Helen Hunt Jackson, and, above all, naturalist John Muir. “Of all my friends you are the only one that understands my motives and my enjoyments,” John Muir told her in a letter that was one of a moving, eloquent, and spiritually intimate correspondence between them, which continued for more than a quarter of a century, and revealed not only the extraordinary influence Carr had on Muir’s development but just how powerful a sway she exerted on her protégés.
 And yet, she was dissatisfied. Her ambitions roamed too far for the narrow confines of her woman’s life. Teaching was one career that was fast opening up to women, and she was good at it, even though she was more interested in its potential for change, and in promoting Pestalozzian and Froebelian philosophies of transformation than in its day-to-day drudgery. 
 

Perhaps, too, her husband disappointed her. A handsome man in his youth, he was difficult, cantankerous, and frequently immersed in academic controversies that cost him his posts at the University of Wisconsin in 1868 and the University of California in 1874. His loss of these jobs was in part because of disagreements over the philosophical direction of the new institutions.
 However, it was also true that Ezra was quarrelsome. When Mary Mann, who was assisting Sarmiento in finding teachers for Argentina, asked Henry Barnard for his opinion of Ezra and Jeanne’s suitability for supervisory positions in Argentina, Mann relayed Barnard’s thoughts to Sarmiento: “Prof. Carr … is a chemist, an able one and would be an excellent Professor of Chemistry in a University, but [Barnard] thinks he would not be well adapted to the office of General Visitor &c. … He speaks of his wife as a very superior person indeed –capable of doing fine things in teaching, and in general moral & social influence.”
 

Judging from the list of her activities and accomplishments, this was an accurate assessment of Jeanne. As well as teaching, she worked on the planning and planting of the new grounds of the University of California; in 1875 when Ezra became Superintendent of Public Instruction, he nominated her Deputy Superintendent, making her the first woman in California to hold public office, a role in which she was in no way merely ornamental; she also wrote and lectured on education, horticulture, Indian weaving, the importance of preserving the Spanish missions, and the free library movement.
 She was closely involved in movements relating to women’s intellectual advancement, equality, and suffrage, so much so that Muir warned that she was becoming “[l]ost in conventions, elections, women’s rights and fights….You always seem inaccessible to me, as if you were in a crowd.”
 Always a strong advocate for women wearing sensible, unrestricted clothes and roughing it in the outdoors (a subject she wrote on often), it is tempting to see her as one of the main sources for some of Mary’s progressive ideas on these same issues.
 

Carr had an almost pantheistic love of plants, which resulted from perceiving herself as an Elect and granted the power to “see” God’s plan in nature. Seeking out the company of those other literates in nature’s sublime text, a company that, said Carr, “is not so large that we may not easily count them that are in it,” brought her into contact with kindred spirits, like Walter Brooks and Emerson and, especially, John Muir.
 With them, she worshipped at nature’s altar and, as she confided to the latter, sometimes found rapture.
 At the heart of her thinking lay a sort of globalizing imagination, a perspective we might today call “transnational.” The sweep of God’s creation was boundless, and Carr relished planetary crossings of peoples and plants.
 In Carr’s house there was much talk about traveling, starting anew, collecting flora from far away places, yearnings that were, no doubt, closely intertwined with Ezra’s career frustrations, Jeanne’s disappointments, and their complicated dislike for the rapid industrial change and material advance, which with their forward-looking mindset they, and people like them, had helped propel. They longed for purer places and idealized what they thought was wild and pristine, an idealization that blossomed among many in the decades around the mid-nineteenth century as droves of travelers and natural scientists, often consciously following Alexander von Humboldt’s earlier example, sought out exotic places, and found a market for the goods and artifacts they collected, and the travel accounts they wrote.
 

And so Carr revered Humboldt, whose portrait hung in her house, and delighted in friends who journeyed to far-flung places like Samoa and Algiers and South America.
 She herself proposed to travel to Argentina, and when the trip was called off, she planned another to India, China, and Australia to collect species for the University of California’s new botanical garden. “[S]oon,” she wrote, “there will be one great nationality, one great family, where lately were many opposed and conflicting nations.”
 This supranational impulse was behind her urging Mary Gorman to accept Sarmiento’s invitation to teach in Argentina. 

Mary found much that attracted her in the Carr household. When Mary knew her, Jeanne was in her late thirties and early forties, and in many ways, the elder woman must have appeared to have it all. Wife and mother, inspiring and well-connected, she was at the center of a home filled with books and learning and intellectual gatherings and poetry readings and a religious faith that combined an intense love of nature with a spiritual quest akin to the one Mary had encountered in the Brooks home. Mary’s youthful eyes must have looked with reverence, too, upon Ezra, a prestigious professor, about whom one visiting Frenchwoman told Jeanne, “[I have] set him down as a model husband. Of course, I fell in love with him having seen all other kinds of models.”
 

The restless quality of this household, the ongoing search for one’s true mission, resonated with Mary. It was a restlessness she’d imbibed as a child from her father, who even now, remarried and with the Civil War over, talked of returning to his missionary work in New Mexico and even of going even further afield to Mexico.
 Far from dampening such restiveness, Jeanne encouraged it. She may have shown Mary some of Muir’s letters as he undertook his “thousand mile walk,” intending to make it all the way to South America, and she certainly discussed the fact that she and Ezra were seriously considering Sarmiento’s invitation to Argentina.
 

Also Jeanne helped Mary in several ways. Through Carr, Mary broadened her social contacts to include socially progressive families like that of Kate Newell Doggett (1827-1884) in Chicago, a “Margaret Fuller type of woman” with an interest in science and women’s suffrage; and the Boltons, a prominent Cleveland family of attorneys and judges, related to Doggett.
 Mary was now associating with wealthier and more influential people than she had ever done; perhaps she saw that the fight for men and women’s moral regeneration could be done in some comfort. She had come a long way from her parents’ crimped pioneering life in New Mexico, and what must have been absolutely clear to her was that a career in teaching would never provide her with the good life she now shared as these people’s guest. 

Carr also helped Mary to find better teaching jobs. In the years after she graduated from Hamilton seminary, Mary was deeply frustrated in a series of poorly paid teaching jobs that took her around the country. In late winter 1868, when Sarmiento who was trying to recruit teachers for Argentina visited the University of Wisconsin at Madison and stayed with the Carrs, Jeanne invited Mary to meet him. She impressed Sarmiento enough to become his secretary while he was in the area and to be extended an invitation to go to Andean state, San Juan, to set up the first normal school for women.
 A year and a half later Mary was in Argentina. 
When Mary accepted Sarmiento’s invitation, she was teaching in a highly-reputed female seminary that catered to middle and upper-class families in Philadelphia, the best position she had landed so far. Philadelphia was a city that pleased Mary. By now she had learned how to perform as a modern, strong-minded woman who negotiated for better jobs and could handle herself confidently in the public world.
 But even as her sense of mission was becoming attenuated by her desire for secular progress, Mary must have experienced a tugging in seemingly contradictory directions, and she probably lived this as a disorienting and guilt-laden process. But this contradictory pull makes perfect sense. If nothing else, Samuel Gorman’s rise from a desperately poor “bonded-out” farming childhood to become a venerable elder of his church in possession of an honorary degree from Madison (Colgate) University is evidence of how evangelism could be a means of social mobility, and while Mary inherited his feeling of urgency about salvation, she was also the beneficiary of his social rise. 

Argentina seemed to offer a way out: hers would be a transnational mission which received Samuel’s blessing (“Teach the Señoritas how to teach,” he advised her.), and it had the added advantage of putting distance between herself and her overbearing --even if loved-- father. The good money was also an attraction, as was the high social status Sarmiento said she could expect to receive. She knew, too, that the Carrs had plans to go. “If you go to South America soon,” wrote Jeanne Carr to Muir, “I shall hope to meet you.”
 Mary surely hoped to meet her there too. 
By the time Mary boarded a New York steamer for Buenos Aires in the summer of 1869, she was part of a web of “strong-minded” women poised to become key players in the next stage of American women’s education, an unfolding process that, while it had begun several decades earlier, from the 1870s gathered momentum at an astonishing speed. This surge of educational opportunities for women was part of a much larger movement of dramatic change in the United States, when the country, emerging from national turmoil and deep crises “formed and reformed” its identity as a nation.
 Not only did new players like immigrants and industrial groups jockey for position, but women, too, began to vehemently demand their place in the (public) sun. At this pregnant historical moment, Mary vacated a well-positioned seat and entered a very different world. 
On November 10, 1869, a few weeks after she arrived in Buenos Aires, Mary wrote to Sarmiento. “I find among my friends, who of course know more of the interior [of Argentina] than I can, the very strong opposition to my going to San Juan. …You are fully aware, I believe, of the interest which I have felt in your plans …. This interest is no less today.  … I have, after serious consideration, decided to wait here, at least until the arrival of the other [US] teachers. … In the meantime I cannot remain unoccupied. …if there is any position which you would desire me to take, I will do. If not, I will accept of something else which offers.”
 Mary’s fears about San Juan were not entirely unfounded. In previous years there had been alarming incidents and even grizzly assassinations as a result of political violence. She was also discouraged to find the large gap between Sarmiento’s enthusiastic portrayal of the opportunities in education and the reality. What Mary did not mention (perhaps wisely) was that on the voyage out she had become engaged to a young American from Maine, whose uncle was a leading US merchant in Buenos Aires. 

Sarmiento was livid. As governor of his native San Juan he had worked hard in favor of education. Unlike most states, San Juan now had a Schools Department, it had won the coveted national prize money to reward the state with the largest increase in the numbers of children attending school, and its greatest need was for qualified teachers. With satisfaction he had written to Mary Mann, “San Juan has been given ten thousand pesos for a higher level school; I only need Miss Gorman or some other [American] teacher to open it,” but after receiving Gorman’s letter an annoyed Sarmiento told Mann, “It is such a fight to overcome resistance to improvements, and when I manage to do so, I find a new set of problems. Take, for example, Miss Gorman. It has been such a battle to set up a high school [Escuela Superior] in San Juan; and when I’ve managed it, and the teacher arrives, she says, no, I don’t feel like going there –I am so frustrated.”
 He washed his hands of Gorman. A few weeks later Mary turned up at the house of Juana Manso, who also in correspondence with Mary Mann, told the latter, “Miss Gorman … called at my house … already decided not to go to San Juan, and cast off by the Velez family [Sarmiento’s supporters.] … She came to ask for a public school, and for help.”
 
II

Who was Juana Manso? The first woman to be appointed to an official government position and arguably the first feminist in Argentina, Manso was school teacher, inspector, and principal; member of the Board of the Department of Education; writer of novels, poems and one of the first textbooks on Argentine history, editor of two feminist journals and an educational journal.
 She entered national debates airing her views in the main newspapers, started the first public libraries in the country, translated pedagogical and legal books, was the first women to take up public speaking, and fought tirelessly to make Sarmiento’s project of education come true. 
Born in 1819, Manso came of age in the turbulent era of post-Independence Argentina, a dangerously unsettled political world where the future shape of the nation was at stake. Her enlightened family, close to the center of this effervescence, believed in the importance of women’s education, and her Spanish father, friend and supporter of the liberal President Rivadavia (1821-1827), contributed to his daughter’s strong sense of self-worth when he paraded her intellectual precocity in front of his friends in cafés and published her teenage dabbling in writing. Privately, she witnessed another site of turbulence, that of her parents’, who though officially married, lived separate lives. The rise of Juan Manuel de Rosas meant exile for the family, first in Montevideo where she became a part of a group of political exiles that included writers Esteban Echeverría and José Mármol, the latter to whom she was especially close and who later introduced her to Sarmiento; and she participated in the (mostly male) group’s debates over issues of nationhood, including discussions about the role of women.
 Forced from Montevido by a pro-Rosas government, her family moved to Brazil, first Rio Grande do Sul, then Rio de Janeiro, a moving life that picked up pace when she suddenly married a Portuguese violinist, Francisco de Noronha. In support of her husband’s career, she accompanied him on tour in Brazil and then, excited by the stories of the fame and fortune Noronha could expect in North America, the two of them went to the US. 

Based in Philadelphia, she helped her husband in what turned out to be dismally unsuccessful music tours until, poor and pregnant so she could no longer accompany him, and in what must have been one of the bleakest moments in her life, she reportedly gave birth to her first child alone. By 1852 the couple was back in Brazil after a several year-long sojourn in Cuba, and materially things improved until Noronha’s abrupt departure, leaving Manso with two small children and penniless. To survive she taught and wrote. This bitter and humiliating experience (he ran off with a younger woman) made her intensely aware of a woman’s vulnerability and an avid promoter of their greater job opportunities. She looked to the US for models of independent women with control over their own lives, which she attributed to their being more educated.
 But even before her abandonment, it is clear that Manso’s ideas on women were already moving in progressive directions. Thus, for example, while it lasted, Manso’s marriage had elements of a partnership, which was not traditional. We can see this played out in the woman’s journal, O Jornal das Senhoras, which she founded on her return to Brazil and in which she vowed to work for “the emancipation of women,” while (as her husband’s agent and manager) she also boosted Noronha’s career prospects by publishing his compositions.
 

In 1854 Manso returned to Argentina where she sought unsuccessfully to replicate her Brazilian journalistic achievement with a new woman’s journal, Album de Señoritas, which, despite its innocuous title, took a radical stand concerning the advancement of women. In its opening editorial she wrote, “Society is man. He alone has written the laws of nations. Therefore, he reserves for himself all supremacy. The circle he traces around woman is narrow and insurmountable.” 
 A statement of purpose followed: through the promotion of education she would work to emancipate women from their confinement. An educated woman, she argued, was the key element in a newly structured family. If Manso was opposed to what she viewed as the traditional patriarchal family, she was also in disagreement with many of her liberal male colleagues who looked to the Code Napoleon as the model for writing a new civil code. When complete, the latter enshrined a double standard for men and women, forced women to get permission to work from their husbands who also controlled their earnings, and kept children in the case of a separation.
 Manso railed against this enforced dependency. “What do we women possess?” she noted bitterly in the pages of the newspaper El Inválido Argentino. “Not even the inheritance of our fathers.”
 

In 1859 Manso met Sarmiento. This was a watershed in her life. She was not, as is often assumed, a clone of Sarmiento. Forty years old, a strong, opinionated, combative woman who had learned self-reliance, she had fully formed ideas about education, women and nationhood; and while she became his most loyal supporter, she was always her own persona and was often less accommodating than he was in political battles.
 Sarmiento recognized her worth immediately. Manso, he said, “was the only man among the three or four million people in Chile and Argentina who understood my work in education.”
 As outsiders to the Porteño power elite and similarly influenced by what they had witnessed in the US, they found much that drew them together. In 1859 Sarmiento, then head of the Elementary Schools Department (Departamento de Escuelas), appointed her principal of the first public co-educational school in Buenos Aires and editor of the Anales de la educación común, a journal on education he had founded in 1856. Single-handedly, Manso directed, and sometimes even financed, the journal until her death. Henceforth, her formidable flow of writing concerned education, and she lamented the time she had wasted on novels and verses.
 Her views on education and the kind of society she wanted to see in Argentina dovetailed with Sarmiento’s in three crucial areas.  

First, both were interested in educating the lower classes, urban and, especially, rural. In the Argentine countryside, they believed, the vast distances, the culture of endemic violence, racial mixing and neglect had resulted in ignorant and easily manipulated masses, who would never, through their own effort, become the clay of democracy.
 These were the barbarous masses who had to be “tamed,” and whose “brutalized” intelligence, Sarmiento held, had to be “awakened” through education.
 Only when this was accomplished, could they be allowed to exercise democracy. On his return from exile in 1855, Sarmiento began putting his considerable energies into public education. With his long interest in teaching, his years of education work with the Chilean government, and his fruitful encounters with the US educators, including Horace and Mary Mann, he was the most qualified person around for this effort, and from the relatively minor position as head of the Buenos Aires provincial schools he started a revolution in education.
 In four years, he doubled the number of students, set up a scholarship system, managed to get official funding to build schools (and thus deal with the perennial problem of renting expensive and inadequate space), began collecting statistical information on education around the country, demanded co-education schools and the employment of women teachers, particularly for young children, and instituted a system of inspection. Underlying Sarmiento’s reforms was an optimistic concept of the malleability of human nature, and the regenerative capacity of education; these were views that Manso favored. Like Sarmiento, she argued, the rich would always take care of their children’s education.
 The reforming focus, therefore, should be on establishing a network of common schools across the country, funded by the state. Ideally, these would be of high quality serving the needs of both poor and rich, and would work towards narrowing the gap between the classes. Following then-current theories, Sarmiento and Manso gave priority to practical and technical education. Learning about how to improve agriculture and mining, for example, was more important than learning about Virgil.
 

Second, Manso and Sarmiento saw educating women as crucial. Invoking Enlightenment ideas and republican reasoning, they argued that an educated woman made for a better mother and wife and was thus a more effective molder of good citizens. Moreover, adhering to Pestalozzian thinking concerning women’s natural teaching proclivity, they believed that women made the best educators, especially for younger children. That women were cheaper to employ was an added boon for Sarmiento, but probably not for Manso. Both supported co-educational schools. Manso, a fervent advocate of the idea that intelligence has no gender, believed boys and girls should follow the same school program, and that girls should not waste precious school time learning sewing and embroidery, skills they could easily pick up at home. She also wanted to remove practical obstacles to girls’ education. If parents had the ease of dropping off their children at the same school, she argued, this would mean more young minds, including those of girls, won over to the cause. Finally, educating women was important because it made them more employable, something that was vitally important to a woman should she fall on hard times. Women in Argentina, noted an impassioned Manso who drew on personal experience, still lived “in a constricted circle that for those who have no fortune chokes off even the right to work.”
 Arguing that factory jobs for women were better than nothing (otherwise, she asked darkly, where will they end up working?), she was also concerned about middle class women and called for the setting up of a normal school for women.
 In America, she noted, where education had already begun preparing women for equality with men, women were working as civil servants in treasury and accounting departments, in post offices and telegraph offices; and some had even begun entering medical schools and would soon be entering law schools and joining the ranks of attorneys. This was a dream she had for Argentine women, and she saw opening normal schools to women as an early step in that direction.

As is evident from the above two areas of agreement, Manso and Sarmiento looked to American models of education, particularly Horace Mann’s articulation of a network of a secular, publicly funded common schools. They drew on the US for their educational philosophy, and often acquired their knowledge of European educators such as Pestalozzi and Froebel and Spencer by way of the US. As they planned the overhaul of the local system in Argentina, they also drew upon the US for school-building plans, programs, pedagogy, and textbooks.
 Sounding remarkably like Horace Mann, they argued that education was the basis of prosperity, and an informed citizenry the basis of freedom and democracy, and they rejected insinuations that the country must become prosperous before it invested in education.
 On the contrary, education was the foundation on which a country’s prosperity depended. This was because an educated agriculturalist or miner, for example, would be better informed about his business; but also, and more importantly, because an educated worker who had learned self-restraint would be a better worker, less prone to crime, and also a citizen who could be trusted with the exercise of democracy. In other words he would be “civilized.”
Achieving these three objectives within an integrated system of national education required persuading legislators to levy taxes and earmark monies exclusively for education, and to enact far-reaching institutional reforms; in other words, the state should initiate reform and be prepared to finance it.
 Such change threatened to trample on overlapping and jealously guarded sites of educational patronage made up of the Buenos Aires city municipal body, which was in charge of the boys public schools; the government of Buenos Aires state, in charge of provincial schools (some located in the city of Buenos Aires); the Sociedad de Beneficencia, in charge of poor girls’ public schools.
 There were also numerous private schools, each with its own rules and regulations, which Sarmiento and Manso sought to bring under state aegis; and to further complicate matters, the Catholic Church, which in an attempt to regain some of its old influence and in frank opposition to Sarmiento’s and Manso’s secular vision, entered into alliances with any who were willing to brake the sweep of reform.

When Manso accepted Sarmiento’s challenge to work for educational change, she probably hadn’t counted on Sarmiento, her main ally, leaving the arena so soon. In 1862 he became governor of San Juan. From there he went to Chile, Peru and the US where he spent three years, and he did not return to Buenos Aires until 1868. With his departure, the national drive for public education stalled and if it was kept going at all this was largely a result of Juana Manso, who struggled almost single-handedly and not always successfully, to keep his initiatives going.
Her main platform for the fight was the journal Sarmiento had founded, Anales, which she made hers. Thus, for example, Sarmiento wanted to see corporal punishment moderated but not abolished, but in the pages of the journal, Manso argued passionately against it; Sarmiento was willing to compromise on the influence of the Catholic Church in public education allowing priests to provide religious instruction, but Manso remained strongly opposed to this compromise.
 In other areas, the Anales under Manso’s direction provided continuity with Sarmiento’s vision. Arguing that “[public] opinion and money are the two wheels of the educational machine,” Manso informed public officials, teachers and concerned citizens about contemporary pedagogical thinking in Europe and, most particularly, the US; and critically appraised local educational progress –or lack thereof. Her thinking was remarkably current. Not only were the latest writings from educators such as Herbert Spencer, Henry Barnard, David Page, Horace Mann, Mary Mann and Elizabeth Peabody translated by her, reproduced and reviewed, so were North American notices of teachers’ meetings and conferences, and their debates assiduously reported, as were ideas about school-building, sanitation, ventilation, and the creation of pleasant environments as most conducive to learning.
 A champion of the theory of object teaching, she translated the US educator, Norman A. Calkins’ Primary Object Lessons into Spanish and published it in installments in the Anales. She pushed for classroom reforms, such as dividing children into groups according to age and level of instruction thus ending the Lancastrian system still used in many schools; and making calisthenics (frowned upon for its reputedly dubious moral nature) a required part of school programs.
 She upbraided schools that did not collect statistical data. She condemned officials who ignored North American educational models and looked instead to France, a country, she noted contemptously, “that hadn’t even begun to put into practice policies that the North Americans had perfected.”
 She suggested land taxes, home sale taxes, and court fines as sources of money for education. She insisted on the need to bring all educational institutions under the wing of a single authority.

Manso’s demands for reform made her enemies, and in considering some of her battles, what is particularly interesting is to encounter fragments of other female voices drawn into her polemics on one side or the other. In her interactions with these groups of women, we see Manso imposing her view of how to think about the nation. Indeed, her program for reform, which hewed closely to Sarmiento’s and was, ultimately, on the victorious side of history, as well as her depiction of her opponents as short-sighted and ignorant, is not much different from the accepted liberal version of the story of Argentine progress. This tells of dark years devoid of education under Rosas dramatically reversed with the return of the enlightened liberals, a story recently questioned because it ignores the considerable growth of literacy and education that took place under Rosas in the private sector. Of greater interest to me here, however, is the way Manso was virtually written out of the official narrative, an erasure repeated by generations of historians who have allowed her to be almost completely eclipsed by Sarmiento and other male actors, or when she is included, she stands as an example of a self-sacrificing, self-denying female teacher; thus, while one the one hand, hers is a hegemonic voice; on the other, it is a non-authoritative one. In the following section, I focus on those of her struggles that center women, because of the intrinsic interest in finding active women in a milieu where they are usually silent, and because we can watch Manso move back and forth across a hegemonic boundary. 
One struggle she inherited from Sarmiento. This was with the Sociedad de Beneficencia, a group vilified in historical accounts, largely because of Sarmiento’s writings and also, it turns out, Manso’s. This was a women’s group that, Manso told Mary Mann, “run the women’s hospitals and the free schools for poor girls; … they are women of the elite and, alas, it is impossible to make them understand that … it is not enough to be the wife or mother of a governor or minister to become knowledgeable.”
 This was a somewhat distorted description of the Sociedad which, like other liberal institutions set up under President Rivadavia, had suffered restrictions under Rosas, so its reanimation was a part of the new liberal wave. Manso, however, could not overlook the fact that in its ranks were found women associated with the hated Rosas regime, nor that they had strong Catholic support.
 Her specific clash with the group came over the issue of co-education and Manso’s view that girls should learn the same things as boys. The Sociedad answered that mixed schools were immoral, especially Manso’s school which had introduced the very suspect calisthenics. With Sarmiento gone, the Sociedad joined with Manso’s enemies among the municipal authorities (who opposed attempts to centralize education) and worked to undermine her authority. In 1865 they were successful in forcing her resignation as school principal when she was ordered to dismiss all the boys in her co-ed school, something Manso could not bring herself to do. The Sociedad de Beneficencia took over what now became an all-girls school.
 
As well as any ideological difference concerning educational and religious philosophy, what undoubtedly most worried the Sociedad was that a trend towards co-ed schools under the authority of the Elementary Schools Department would put them out of business. The Sociedad had managed to keep afloat during the lean Rosas years, and since the return of liberal governments and the sudden interest in and availability of funds for education, it had been adroit in directing the largesse into its coffers. In 1854, for example, it had received sixty-six per cent of the funds made available to elementary schools.
 In fact, the Sociedad had been in control of female education for so long, it is no wonder it had a clear sense of entitlement, and it was not about to have Manso and her allies usurp its recent success. Ultimately, however, Manso won a posthumous victory; her negative reiteration of the group as backward and an obstacle to progress (a depiction Sarmiento adhered to, although here, too, he was more compromising) took hold in historical accounts and, more importantly, in government circles. In 1876, a year after her death, the state took over all the girls’ schools in Buenos Aires which had hitherto been run by the Sociedad.
 

Another of Manso’s clashes was particularly dispiriting because it came in the rural town of Chivilcoy among people she considered her allies.  Inspired by Sarmiento’s description of public libraries in the US, Manso decided that Chivilcoy, one of the earliest towns to support educational reform, was the ideal site for the first public library in the country. In support of the idea, she planned a series of public lectures.
 As a prologue to the Chivilcoy incident, some background is in order. Manso was the first woman in Argentina to give public lectures.
 Cautiously, she started with readings from Sarmiento’s accounts of his 1840s trip to the US when he met Horace and Mary Mann; but soon she ventured further afield and began reading from the works of known feminists, such as Juana Manuela Gorriti, and also from her own fiction. Then she took an even more daring step. She gave a public lecture on the history of the Reformation. This was a challenge on two counts. First, because for a woman to lecture on a historical topic was to trespass onto a male intellectual preserve; and second, because she had recently become a convert to the Anglican Church, and she had not done so quietly. In fact, she had entered into an acrimonious public debate (in newspapers) on the role of Catholic Church in which she argued that the Church was obscurantist, superstitious and backward. When one person noted how much good the Church had done for women, her frosty response was, “As a woman I must protest this assertion. …We women owe nothing to the Church.”
 Manso’s Reformation lecture evoked anonymous threats and a cruel newspaper letter where the writer, posturing as a concerned ally, told Manso, “Your friends [are] worried that you are showing … signs of mental disorganization which is affecting your intellectual faculties. … Doña Juanita … take some tranquilizers … to try and combat the hydrophobia that is tormenting you.”
 

Shaken but resolved not to back down, Manso traveled to Chivilcoy to talk about her idea of a public library. Turning up with a personal donation of over a hundred books, she gave several lectures on the role of libraries and the importance of women taking up reading. The event raised a goodly sum towards the construction of the library, and Manso was so pleased that she decided to turn up for a repeat performance six months later.
 On this occasion, however, a group of young hooligans (Manso’s description) heckled her, threw stones at the hall’s tin roof in order to drown out her voice, and as she left the hall, pelted her with asafetida.
 

How are we to explain such vehemence against Manso? Her own detailed account of the incident provides a number of clues that point to the latent tensions she was stirring up in Chivilcoy, and very likely elsewhere. Some folk accused Manso of immorality. This charge was probably related to her Protestantism. Progressive as the town might be in some aspects, a majority of its inhabitants were Catholic, and the town was only just becoming linked to the larger flow of ideas and change, the railroad having reached it less than a year previously. Far more alarming, however, were her views on women. In her push for the library, Manso enjoined the women to take the lead, enter civic life, organize schools, read and become informed. In marked contrast to talk of meekness and forbearance such a group of women were accustomed to hearing from the pulpit (the main site for public discourse) she articulated an inchoate female dissatisfaction and proposed action as a solution.“Women of Chivilcoy,” she expounded, “[you] have no more loyal friend than a book. … A woman who … loves to read will be stronger in the face of misfortune.”
 “Ignorance,” she argued, “prevents [women] from taking full advantage of the intelligence with which nature has endowed them.”
 Two young women who stood up to speak in support of her words, she singled out for praise. “Tonight,” she told her audience, “the women of this humble town are the first to acknowledge women’s [true] intellectual capacity.”
 
Manso was no innocent to the unsettling effect her words might have. Describing the event to Sarmiento, she wrote, “[A]n uncouth gang shouted obscenities to the women who came to hear me, because they believed it was a crime for women to become informed, and even worse … that women make use of their intelligence.”
 For the traditional-minded Chivilcoy folk, not merely was Manso suspect for being a Protestant and a woman who spoke publicly, traveled freely, and held official positions; even worse, she was galvanizing their women into articulating latent discontents, instigating them into action, and, at the very least, into slackening off and reading. Altogether, she was encouraging women to make the sort of demands that would discomfit many men and disturb subtly-wrought family relations. Chivilcoy wasn’t the first time Manso suffered catcalls and heckling and even asafetida, but it was one of her most bitter experiences because it came from such an unexpected quarter. A dispirited Manso cried out to her long-absent ally, Sarmiento, “I will wait until you return …some day, … [for] I have stood alone in the struggle …for five years.”
 

In 1868 Sarmiento returned from the US to Argentina after having won a presidential election in which he had not campaigned (although Manso had, on his behalf). His presidency ushered in an era of unprecedented changes. Making educational reform one of its top priorities, Sarmiento’s government passed laws for which both he and Manso had long clamored, and a few that must have improved Manso’s daily life in terms of her ability to make ends meet. For example, the Anales was to be funded, translators of educational books were to be paid (Manso translated numerous books.) She was also appointed to the Board of Public Instruction, a body that oversaw a re-constituted Elementary Schools Department, an appointment that, though it gave her more of a power base from which to continue her reform work, also intensified the controversy around her figure as not a few people opposed the idea of a woman holding public authority. She was also nominated to a commission enjoined to draw up federal law on education.
 

With her characteristic mixture of vision, energy, and suffer-no-fools attitude, Manso threw herself into the work. In a carriage the government provided specially for her use, she traveled around Buenos Aires province inspecting schools and giving lectures. In the course of a month she visited thirty-four schools; on a single day she gave six lectures. She followed up with (mostly) scathing reports.
 Nevertheless, she acknowledged the tide was turning, and at the end of 1871, despite it being a terrible year because of a yellow fever epidemic in Buenos Aires city, when she looked at the progress in the country as a whole she was satisfied that in many ways it had been a good year: the national government had agreed to subsidize state education, a telegraph line had connected Buenos Aires to Chile, a railroad had opened communications between Rosario and Córdoba, and far-away states like San Juan and Catamarca had taken important strides in school policies. She was pleased that such a good and innovating teacher as José María Torres was now in charge of school inspections around the country. Above all, she was pleased that the perennial problem of the lack of qualified teachers was finally being addressed: after many obstacles, the American, George Stearns had opened a Normal School in Entre Ríos. 
But Manso’s battles did not end even with Sarmiento’s rise to power and her criticism kept its sharp edge. If previously she saw herself as fighting to keep a near moribund reforming impetus going, now that the government was serious about educational reform, she was impatient to see correct policies implemented, and she was relentlessly uncompromising with her intellectual adversaries. The opposition she encountered, loud and vitriolic and as much about educational philosophies as about turf (or fiefdoms, as Manso herself called them) was reflected at the grass roots level where teachers, feeling threatened by Manso’s innovating policies, demands for professional standards, and what many called her “Yankee mania,” found allies among Manso’s enemies in the upper educational echelons, and dared to stand up to her.
 Here we see Manso involved in yet another struggle with women, but this time not as sympathetic recipients of her liberating message, but as her well-organized opponents.

In an attempt to improve the quality of teaching, the Board of Public Instruction (largely instigated by Manso) organized Saturday afternoon workshops for teachers and principals. Manso presided over the sessions held for women. She lectured them on educators like Pestalozzi; introduced Perkins’ arithmetic, Coe’s drawing charts, and Bergmann’s calligraphy. From the start the sessions were unpopular. Ridiculing Manso’s enthusiasm for object lessons, the women complained they had to forgo free time and walk long distances to learn such fatuous things as how to teach children to walk like just-hatched chicks.
 Manso, moreover, designed exacting classes -as much, no doubt, because her demand for rigorous normal schools would be strengthened if she could show how bad existing teachers were, as because she wanted to make this a genuine learning experience. The women, long used to lax ways, must have been taken aback when they found Manso expected them to put in serious class work and home preparation. The tensions between Manso and the women are palpable in her descriptions of the sessions. They come through in the women’s insolent responses to Manso when she called them to account for poor homework. One woman glibly announced she couldn’t understand the questions; another that her doctor told her not to overwork; a third that she simply hadn’t got round to it. A more confrontational stance was taken by Andrea Rivas, who informed Manso that she already had quite enough on her hands, and she was not about to start taking on homework. 
 She also questioned Manso’s pedagogical methods, and when Manso informed her that these were the latest ones being used in the US, retorted, “That’s there.” In a wonderful image that captures the tense contest of wills, Manso noted that as she lectured, one group of women sat chatting and laughing nonchalantly without paying her the least attention.
 
Clearly, female authority did not count for much even in an official post, and emboldened by their high level allies, the teachers circulated a petition and collected signatures to terminate the conferences. They accused her of indecency because she favored gymnastics, and one of their allies, a journalist named Cantillo who was also Rivas’ nephew, published a letter to the Tribuna in which he declared Manso to be a nonentity; her municipal enemies followed up with statements about the futility of the conferences.
 Unyielding, Manso continued her Saturday sessions but now they were attended by only a handful of supporters. Among them was Mary Gorman who helped Manso by giving teaching demonstrations on the Perkins method.

There are some isolated statistics that provide a context to this fight. In 1856 a Buenos Aires newspaper published a surprising statistic that made the point that the city had more literate women than men (an estimated 10, 212 literate men and 14, 667 literate women).
 In 1869 the first national census reported that of 140,000 working women, most worked as seamstresses, laundresses, and street and small store sellers. The two respectable jobs for women were teaching and charity, the latter mainly limited to elite women and done through the Sociedad de Beneficencia.
 Teaching had long been a source of employment for women in both private and public schools. In 1872 the number of female teachers in Buenos Aires in both types of schools was six hundred and seventy; for middle class, literate women, who as a result of widowhood or other unfortunate circumstances found themselves living on the margins of their class, this was one of the very few respectable sources of employment.
 Moreover, as the state was expanding its spending on education, the private education sector (strong under Rosas) was shifting into the public.
 In the ensuing opening up of opportunities and perturbation of old stabilities, women were anxiously trying to position themselves favorably, and those already in the profession were vehement in their opposition to requirements for training and accountability. Above all they felt threatened by competition from better prepared foreign teachers. In fact, even before Mary Gorman and the other American teachers started arriving, a number of voices noted their opposition to the policy of importing teachers. Once the American women began arriving, local school teachers, already in opposition to Manso, fought tooth and nail to preserve their jobs.

III

In 1866, Manso told Mary Mann,: “My work [here]… is arduous and difficult because I am ‘alone.’ … There is no interest in public education, … and, as a result of our … customs a woman here has no intellectual personality.”
 In a subsequent letter, Manso referred to her religious isolation: “For a heretic like me, there is nothing but hate and war without truce.”
 Given her sense of living alone and besieged, it is no surprise that when Mary Gorman turned to Manso for help, the elder woman took her in at once. Here finally was someone Manso could talk to.
 They had many interests in common, including books, time spent in Philadelphia, being Protestants in a Catholic country, and perhaps even a shared attitude to suffering as a means to self improvement. The fact that Mary was close in age to Manso’s own daughters, must have worked in her favor. Indeed, Mary entered into something like the fictive kin relationship that she had known at college and called Manso her “little mother,” which clearly endeared her to the older woman, hungry for affection. She described Mary as “the most beautiful and friendly Philadelphian I have ever seen [who speaks] Spanish as fluently as I.”

But being “saved” by Manso did not make life easy, and Mary quickly found herself thrust into the heat of Manso’s feuds. Thus, for example, when Manso decided to appoint Mary to a centrally located school that had the advantage of a street car stop at its door, she was outwitted by her old adversary, Rivas, who secured her own transfer to the school. Manso’s second appointment for Mary turned out to have no school site, as the previous teacher, fired with Manso’s approval because of the reputedly poor conditions in which she kept the children, claimed it as her home.
 When Mary finally secured a school, it was under the jurisdiction of one of Manso’s arch enemies, who refused to pay Mary’s salary because, he said, she was a gringa who “spies for Juana Manso, that woman who to the nation’s disgrace sits on the Board of Public Instruction.”
 Mary was also vilified in the press, including the English Standard, which denounced Mary and another three US teachers (who arrived in March 1870) for refusing to go to San Juan and for listening to “silly and exaggerated accounts … as to the state of insecurity for life and property in [San Juan].”
 

Manso stood by Mary. She condemned Mary’s lack of payment in the press, and defended Mary in her letters to Mann. The latter had heard the story of the US women refusing to go to San Juan from Sarmiento, and she was furious that teachers whom she had personally recommended had failed to live up to their commitments. Mann blamed Gorman as the ringleader, but Manso told Mann. “The assassination of General Urquiza has unleashed a civil war; also there is a montonera in San Juan.” “I at least would not go [to San Juan] nor would I send my daughters.”
  She spoke admiringly of Mary who refused good offers to teach in private schools because she was so wedded to the idea of public education. Manso arranged for a new school where the four young American women could work together, and six weeks after they commenced teaching, she inspected their classrooms.
 She was ecstatic. She heard kindergarten children sing in English, saw a demonstration of calisthenics accompanied by music, and obedience so well handled “that it seemed like a dream.” In Gorman’s class young women who had set out knowing nothing, were now answering with clarity and precision.
 Here was a glimpse of the “enchanted future” she wanted for Argentina. 

As Manso drew close to Gorman and the other Americans, they invited her into the American community and nowhere is her excitement greater about what it might be possible to achieve one day in Argentina as in her description of the time she spent observing children in Sunday School, where she praised the clear religious instruction taught through inspiration rather than fear; and watching adults in prayer; and listening to their lively singing.
 Everyone participated meaningfully, she noted, and the pastor was like a friend talking to other friends, his authority emanating naturally from the community with nothing “heavy and supernatural” about it (presumably in contrast to that of a Catholic priest.) The sermons she found notable for speakers actually said something (as opposed to Argentines who “are a declamatory race [and] … declamation is straw.”
)  On another day she joined the American group for a picnic in the country and rejoiced in the company of “my Americans” (Mary and the other three teachers), at the same time as she took in a lesson of American conviviality, generosity and openness. She was amazed that despite all the fun and laughing and playing of games, she “never saw a single bottle of wine.” Even when the day turned to tragedy, and one of the children drowned, Manso praised the group’s measured reaction to the incident, and she was struck, a few days later, by the American’s heartfelt funeral service, where even the men cried. “How different,” she lamented, “are our own national customs,” where skepticism had trumped Christian sentiment. 
For Manso, her time spent with these people was memorable because she was indulged (“mimada”), an uncommon situation for her and one she must have appreciated. But far more important, it was memorable because she thought she was observing a microcosm of all that was good in the US. She needed a model to believe in, and she idealized a progressive moment of reform in America and elided this with its whole history and culture. Here was a place, as she put it, where each child was tended to in the way a good gardener tends his plants so that they grow strong and beautiful and orderly. After, she couldn’t help but cry when she thought of the contrast between the education of American children and Argentine children. She would have liked to eradicate local culture and start anew. It is no wonder some accused her of “Yankee mania.”

In this context, it is interesting to note the thinking of educator José Estrada, a man whom Manso liked and worked with in the field of education, who wondered in 1869, just as Gorman was setting sail for Buenos Aires, whether foreign teachers would want to come to Argentina; but even more, he wondered, whether bringing them out was such a good idea. “Certainly, the foreign teacher will be better prepared,… but common school education is also concerned with the idiosyncrasies of a people, their political institutions, and their economic and moral habits. … Love of the people with whose future one is entrusted in the classroom is not the least important of the virtues required in a teacher.”
 And in the end, in opposition to Manso and Sarmiento, he came down on the side of locally trained teachers. “The Argentine people,” he concluded, “have no reason to envy those of the United States.” 
IV
Acknowledged as an outstanding figure in the story of the advancement of women in nineteenth-century Argentina, nevertheless, some observers have registered surprise at what they see as the gap between Manso’s combativeness and her objectives for women.
 They have noted that her use of the republican motherhood argument (good wives and mothers produce good citizens) was not particularly radical; and that her use of such timeworn female strategies as false humility (“I am nobody” is how she launched into one of her public lectures), or hiding behind the figure of Sarmiento indicates her timorousness. This fails to do her justice. Even more than her words, her performance was revolutionary. Indeed, she was unique even among a group of forceful contemporary women, including writers Eduarda Mansilla, Enriqueta Thompson, and Juana Manuela Gorriti, because no other woman managed to thrust herself into the process of political change quite as forcefully as Manso. 
Sarmiento captured something of this force when he referred to her as a “man,” and we can see it in two famous photographs of Manso taken when she was in her fifties. One she autographed and gave to former President Bartolomé Mitre, the other she placed in the Anales; evidently, she approved of these images. Large and imposing, wrinkled by worry, there is a carelessness in her attire and unkempt hair that is completely shorn of any feminine attempt to please or seduce. As her contemporaries noted, in the photos Manso looked like a female and grotesque Sarmiento.
 It may be argued that with these images Manso was making yet another provocative and public statement: in a society that defined beauty and coquetry as essential female attributes, she was making the claim that behind her ugliness lay her educated intelligence, far more worthy than the frivolity of woman as ornament. Ironically, these images of Manso are deeply seductive. Arresting in the way of a great photo or painting, they depict a formidable human strength that leaps out of the past into the present. Deeply sad and pensive, she appears preoccupied with weighty issues (Nation-building? The education of a people?), the sort that lay within the preserve of men; and indeed, this is precisely what was unique about Juana Manso

For all her pedagogical concerns, Manso’s mission was not primarily about education. It was about creating a nation. Indeed, Manso opined on the big national issues: class structure and inequality, how to build a strong civil society, how to wire a nation together through technology and education, the role of a national government in imposing change, the role religion and the Catholic Church, the need to rethink the structure of the family, the need for a reformed civil code. She made her arguments loud and public, using the main newspapers, as well as the journals she directed. She marshaled her positions with statistics and discussions about tax policies.
 She forced her way into national debates over bills on their way through the legislature and denounced institutional disorganization or incompetence. When Sarmiento became president, she published a five point program for his government to follow.
 She took on ministers as easily as lowly teachers.
  Never happy to play a quiet role behind the scenes, she wanted real power. As she told Mary Mann, “If women in [South] America were not condemned to a vegetative life; [and] being born a woman did not disqualify me from public office, … I think I could have got somewhere …. People consult me, but then I am ignored [for office.] … But what can you expect, they are men and I am a woman.”
 By the mid 1870s, sick and sounding not a little like Bolivar on his death bed, she cried, “I never tire of working for the good of education, but my labor is but a drop falling on an ocean. It is to weary onself uselessly and hopelessly.”

In 1884, almost ten years alter her death, a far-reaching piece of legislation (Ley 1420) gave Manso something of a posthumous victory. Decreeing that all children must receive elementary education, the law contained many other planks Manso had fought for. For example, it forbade corporal punishment; it enshrined the notion that early education should be in the hands of a woman because she was a “natural” teacher; the state, centralizing education was to direct institutions and content and provide financing. By the 1880s, too, the growth in numbers of normal schools, many a result of the work of the US women, led to more well-trained teachers, who displaced the non-professional teachers Manso had railed against. Also, a triumphant account of the history of Argentine education had taken hold. In the story, Sarmiento was lionized in a way Manso would surely have approved.
 The irony, of course, is that, for the most part, Manso was not in it.
Tentative conclusions
“Prior to 1880, when a nationalist vision was finally set firmly in place,” one observer has noted, “Argentine political and social discourses circulated freely and without fixed form, reflecting a social order still shaken by the throes of revolution and caudillismo.”
 It was this malleability Manso sought to shape and, like Sarmiento, she believed the shaping must be imposed from above. In Argentina, the conundrum that the people must be forced to be free has a long and dense lineage; some have seen it is a key to understanding the political action of nineteenth-century liberals.
 In Esteban Echeverría’s words, a writer of the Generation of ’37 whom Manso was proud to know, Spain had left a legacy in Argentina of the denial of “analysis and choice; in a word, the suicide of reason.”
 It was this unreasoning habit, reinforced during the era of Rosas and the caudillos, which lay at the heart of barbarism and the existence of dangerously pliable popular masses, and it had to be eradicated. 

The do so Manso, like Sarmiento, looked to the US as the preferred model. In a number of ways, Argentina appeared similar to the US, but at an earlier stage. There was the familiar drama of independence; the quest for development and identity; the perilous frontier dynamism; the Indian enemy; the vast “emptiness” to be developed. The US was also where, Sarmiento argued, the Enlightenment ideal of progress, more than in European countries, had achieved its highest point. Americans, therefore, had everything to teach Argentines and little to learn from them. For the American teachers, this belief in their cultural superiority fit very comfortably; they too had few doubts about the superiority of their way of life, of being further along the path of progress laid out by (a Protestant) God, and in possession of the right tools and methods to bring education to a backward people. 
However, as familiar as Mary Gorman may have found Manso’s urgent drive to civilize from years spent with her own missionary parents, the question is whether despite Gorman’s awareness of duty, she wasn’t in fact an early example of a generation of US teachers whose work “of benevolence and female professionalism overlapped,” and whose altruistic self-identity was molded with the desire for material as well as spiritual rewards.
 Conflicted and guilty as Mary might have felt, ultimately, her dreams were not so much about God’s mission or the Argentine nation, but about her own private desire for improvement, which she achieved through marriage (and when her first fiancée died suddenly, she married his Canadian friend, another young man with prospects.) Gorman may have been the first female teacher to go to Argentina, and this no doubt took some daring, but the reasons why she went and the choices she made once she got there were based on helping herself materially, and this was probably not unlike what happened with the later waves of teachers. 
What kind of an impact did these women have on Argentine education? How were their ideas and performances absorbed? Did they provide “a space for subjection more than liberation,” as one historian has argued, or did they contribute to a moment of real rupture in existing gender relations,” as another holds?
 These are the questions of my ongoing research. In this paper, I have focused, first, on the question why an American woman chose to go to Argentina, and in answer I have looked at the shaping of an identity and its intersection with the broader sweep of history. Second, I have sought to put women back into the story of Argentine education, and here I have focused on Manso’s work and her relation to the earliest of the US teachers. In so doing, I have uncovered other groups of erased women, who belie the female lethargy that Manso (and Sarmiento) so often complained about, a lethargy that she made it her mission to shake them out of. Many of the women were contentious, combative and organized, aware of the importance of networking, of political alliances, and of using the press as they organized in defense of their jobs and economic status. Moreover, in contrast to Manso, these women were simply living their lives as best they could, concerned about material rewards, and not particularly interested in sacrificing themselves for some long term broader vision. 
Ultimately, this story is but a small piece in the much larger one of building a new nation, with all the questions that raises: What values and knowledge, what meanings and beliefs, what messages and orders were to be transmitted along the new railroads and telegraphs and in the expanding network of schools? How were new identities to be produced and old ones transformed? How much from without was to be taken inside, and how much from inside was to be shunted aside? Manso thought she had the answers, and Mary probably agreed.
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� “Toda reforma que no tenga estas sólidas bases: estudios estadísticos de población, creación de fondos y rentas especiales y adjudicación de tierras para escuelas, juntamente con la responsabilidad de los vecindarios, demarcación de atribuciones de los empleos, … será tiempo perdido y frivolidad.” Anales, 4, 48 (June 1867), 339.


� She published this in a newspaper, El Nacional, and Sarmiento seems to have appreciated it because he kept a copy of it, Arias, Juana Paula Manso, 147.


� The government minister Malaver was particularly aggrieved when she called one of his proposals “stupid,” and she described the incident in the Anales in order to take him to task not because of his “stupid” proposal (she offered to call it “brilliant” if that made him happier) but because he had dared to speak down to her as if she were a servant. Arias, Juana Paula Manso,185.


� Anales, 7 (March 1869), 15. Italics in original.


� Anales, 9, 6 (January 1871), 173. 


� Newland has questioned this triumphant account, because, he says, it erases real changes that took place under Rosas, not least a groundswell in favor of education which was something Sarmiento was able to capitalize on. 


� Masiello, Between Civilization and Barbarism, 20-21:


� Shumway, Invention of Argentina, 27-43, 299.


� Quoted in Shumway, Invention of Argentina, 136.


� Karen Leroux, “Teaching in the Service of a Foreign Republic,” 12.


� Morgade, ed., Mujeres en la educación, 110; Mabel Bellucci, “Sarmiento y los femenismos de su época,” Morgade, ed. Mujeres en la educación, 30-66. 








